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Need to include how this report differs from two previous reports.
A Review of the Teaching and Learning Content on Writeon.ie

1. Introduction

This paper sets out the discussion and findings from an internal review of the

teaching and learning content of the Writeon (http://www.writeon.ie) interactive

website. The main purpose of the review is to determine the ‘fitness for purpose’ of
the website’s teaching and learning content in the context of the increasing demand
for literacy, language and numeracy learning opportunities. NALA is aware that many
learners and potential learners are struggling to access traditional face to face
literacy programmes and this is unlikely to change in the near future given that
government funding for education remains constrained. For those learners who are
currently in provision, access to tuition remains limited in terms of hours per year
(Moser 1999, DES 2013). Currently, this is much lower than the number of hours
that research demonstrates is needed for students to make significant progress.
There is a greater emphasis within Education and Training Boards (ETBs) on
increasing access to intensive LLN provision notwithstanding the fact that this will
inevitably lead to a smaller number of learners being enrolled on programmes (DES
2013).

Therefore, this review takes into account the need for greater access to high quality
learning, while at the same time recognising the emphasis in educational policy
papers on integrating new technologies into the teaching and learning process in
general and the teaching of literacy, language and numeracy (LLN) in particular.
Research (Moser 2000, NRDC 2007, NALA 2011) suggests that not only is
technology an engagement and motivational tool for LLN learners, but those
learners who use ICT for LLN learning, double the value of their study time by

acquiring two sets of skills at the same time.

80% of Irish households have access to the internet and 84% of Irish adults use the
internet daily for personal purposes, including almost 2 million daily Facebook users
(O’Grady 2015). NALA acknowledges the link between social inequalities and LLN
difficulties and recognises that the above statistics mask inequalities in terms of
access to the internet for many LLN students and potential students. However, NALA

is also committed to ensuring that Irish adults have access to as many opportunities
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as possible to develop their literacy skills. Therefore, this paper also seeks to inform
the discussion of how WriteOn teaching and learning content can meaningfully
support access to high quality literacy, language and numeracy learning
opportunities, delivered in a way that remains respectful of the ethos of the
Guidelines for Good Adult Literacy Work (NALA 2012). The guidelines set out
NALA'’s definition of literacy; introduce the importance of literacies and locate literacy

learning and teaching within a situated social practice perspective. This perspective,

is based on a belief that effective learning builds on the wealth of life

experience which adults bring to their work on literacy development’ .

Alongside this there is also the need to meet learners’ expectations of what an up to

date, interactive learning website might offer them.

2. Background

NALA has a well-documented history of developing and supporting creative and
innovative projects to meet the needs of adult literacy learners (NALA 2011).
WriteOn, launched by NALA in September 2008, was set up to provide free online
learning across the country as well as to facilitate literacy development and
accreditation for adult learners, initially at Level 2 and later at Level 3 of the National
Framework of Qualifications of Ireland. WriteOn provides two primary services to
enable learners to achieve Levels 2 and 3 accreditation. Firstly, a Recognition of
Prior Learning (RPL) tool that uses online assessments which allow learners to
obtain qualifications for what they have previously learned but never received formal
accreditation for; this facility is the only method of RPL available in Ireland at this
level (UNESCO 2013). Secondly, for those who do not qualify for certification
through RPL, WriteOn offers a suite of online learning materials, complemented by
one-on-one tutor availability, if requested, for users to improve their skills and work

towards accredited qualifications.

3. The approach taken and scope of the review

The review draws on previous evaluations of the NALA Distance Learning Service,
other relevant NALA research, the knowledge and expertise of NALA colleagues,
who gave generously of their time, including the former Distance Learning Co-

ordinator. This review differs from previous evaluations (NALA 2010, 2012) and



usability reports (2009, 2011) in so far as the focus of this review is the site
itself and its contents. The two distance learning service evaluations were
broader in scope and were not just concerned with WriteOn but with the
experience of students using WriteOn and their experiences of the wider
distance learning service. Where there is overlap between these evaluations
and this review, the findings as they relate to the WriteOn site and its
navigation, are closely aligned. This is an internal review and consequently the
views of external partners, including students, were not sought. However, where
NALA colleagues, due to their roles, had information on the views of external

colleagues, these have been taken into account and incorporated into the review.

Alongside the above, | have familiarised myself with the WriteOn website through a
process in which | sampled learning modules from across all levels and disciplines.
This helped me to become familiar with the content and approach of the website

materials. Please see Appendix A for a full list of levels and modules sampled.

The Guidelines for Good Adult Literacy Work (2012), (the guidelines), which set out
the underpinning philosophy and theoretical perspective and inform all the work
NALA undertakes, provided a framework for the review. Drawing on the guidelines, |

developed the following set of questions:

1. What are the characteristics of a social practices model of LLN and what does
this mean within the context of an interactive web-based learning site? What
is reasonable to expect from the WriteOn content when working within the
social practice model?

2. To what extent does WriteOn teaching and learning content support the social
practice model?

3. How could WriteOn content better support students using the service in terms
of:

¢ Engagement, explanation and navigation
e A critical pedagogy

e Progression

e Reflection



For the purpose of this review, | have interpreted teaching and learning content as all
the content of WriteOn as it effects all aspects of the learner journey. This includes:
engagement; initial assessment; teaching and learning; formative and summative

assessment; progression.

4. Limitations

The review is intended to provide a focus for a discussion which in the first instance,
will take place within NALA. Therefore, the views of colleagues working within ETBs
and other environments, as well as learners using WriteOn, have not, formally,

contributed to this discussion. A wider consultation may be needed in the future.

5. Main messages

The main messages from the review are:

e WriteOn is a unique, powerful and empowering resource. It not only
reduces barriers to access, but it also provides learners with opportunities
to accredit their prior learning (recognition of prior learning). Learners, with
particular dispositions and existing skills, can also work towards learning
new skills and having these accredited at Levels 2 and 3. WriteOn further
offers learners the chance to experience working at Levels 1 and 4 without

working towards accreditation.

e WriteOn has the potential to further reduce access barriers to learning for
LLN learners, however, this great potential is challenged by limitations of

the site and its content.

e The majority of learners (90%) using WriteOn do not access it for
accreditation. To better support these learners and potential new learners,
changes are needed to enhance the website content at each stage of the
learner journey, particularly around engagement, explanation and
reflection. Changes to these areas would support a learning experience
which is better aligned with a social practice model of literacy teaching and

learning.



WriteOn is not expected to mirror the face to face learning experience.
However, in its current form, it lacks ‘a conversation’ with learners. There
are many opportunities to engage with learners at each stage of the
learner’s journey through the website, yet these opportunities are not
exploited. For example, the ‘Getting Started’ module at level 1 is a very
useful addition. However, the content does not set the context for getting
started. Nor does it explain how the website works and what learners
might expect from it. Instead it offers content which is more in keeping

with the decontextualised skills model of literacy.

While recognising that automatic progression between levels is not
straightforward, learners would benefit from access to ‘bridging modules’
to support them in progressing through the levels. This is especially the
case in relation to numeracy. Ideally, if these modules were available,
they would be accessed from a home page and offered in a different

format from the present modules.

With a very high percentage of learners choosing not to opt for
accreditation, there is scope to provide learning content that is not
constrained by the requirements of accreditation. This could best be
accessed from the main menu/home screen and, if possible, without the
need for a password. Alongside the bridging modules suggested above,
other content organised into ‘bite sized chunks’ and possibly drawing on
Resources.ie. not necessarily linked to a level, but arranged around
everyday activities, which learners could be guided through, could more
readily illustrate the social contexts of literacy and numeracy either
combined or separate. Further research would need to be carried out to
determine the nature and scope of this content.

There is a need to interact more with learners on the website, through
guidance and explanation of the learning process in general as well as

aspects of literacy practices in particular. The transfer of active learning



strategies to the Web is not straightforward and interactivity as a goal of

instructional website design requires significant elaboration.

e WriteOn provides some interactivity for learners. At Levels 1 and 4 there
is greater use of video clips and explanations to support the teaching of
skills, than are used at levels 2 and 3. It is unfortunate, however, that
overall, at these levels, the same approach has been taken as with levels
2 and 3, even though they are not constrained by the requirements of

formal accreditation.

e There is scope to enhance the content of WriteOn to better meet the
needs of specific groups of learners, for example, ESOL learners
especially at the lower levels as well as learners with learning difficulties.

e Lack of literacy is linked to poverty which can limit access to computers
and the internet for potential WriteOn students, who access the service
outside of a formal learning space. With many learners accessing the
internet via their smart phones, having a WriteOn app with access to non-
accredited content, at least, may meet the needs of some learners who
are unable to otherwise access the site.

6. A social practice approach to literacy teaching and learning

The NALA guidelines set out the theoretical perspectives which underpin all its work.
At the heart of the guidelines is a commitment to the notion of literacies which
recognises the situated, social practice model of literacy. The social practice model
of literacy, rejects a purely skills based notion of literacy and instead advocates a
definition that emphasises the different literacies that are deployed in diverse social

contexts as well as introducing the idea that literacy encompasses social justice.

‘Literacy involves: listening, speaking, reading, writing, numeracy, and using everyday technology to
communicate and handle information. But it includes more than the technical skills of communication:
it also has personal, social and economic dimensions. Literacy increases the opportunity for
individuals and communities to reflect on their situation, explore new possibilities and initiate change.’
(NALA, 2010)



The social practice model focuses on what people can do and recognises that most

people have a spiky profile when it comes to literacy and numeracy.

The social view of literacy also emphasises what people do within literacy activities.
Literacy events and practices are each situated in a particular context. For example,
writing a text message to a friend is a different activity or practice from writing a
formal job application letter or writing a note to pass on a phone message to a
colleague. Each literacy activity or event and the literacy practices involved are
influenced by the time and place within which it occurs and the technologies they
involve, who uses them, in what context and for what purpose. As Papen (2005)
suggests the social practices view of literacy does not totally reject the skills model of
coding and decoding letters and words, which are required for every reading and
writing activity. Instead, she suggests that the ‘technical’ alone is but one part of
what makes up a literacy event, ‘coding and decoding are part of what we do when
we read a letter. But how we read it, how we understand its meaning, how we react

to it — these have to do with more than skills’ (Papen 2005 p34).

There are implications for LLN teaching and learning practice in adopting a social
approach to literacy and work from this review has shown that this is important
in the context of WriteOn. One significant implication is to recognise and
acknowledge the knowledge and understanding adult learners bring to their learning
and to build on these as a way of encouraging learners’ ‘literacy mobility’ (Hensey
2005). Literacy mobility is important for adult learners in helping them to move
comfortably between contexts. Other implications are the changing nature of the
relationship between tutor and student; valuing and recognising learners’ everyday
practices as well as recognising learners’ attitudes and beliefs about literacy and
numeracy are important to their learning. Many learners believe, about maths in
particular, that you are either good or bad at it and ability is fixed. Within the
WriteOn context, Learners need to be supported to reflect on these beliefs and to
understand where and how these beliefs originate and how they can be challenged

through a greater understanding of the learning process.

The social justice or political aspect of learning is a key part of the social approach to
literacy. Learners are encouraged to develop critical skills with which to question the
world around them. NALA cannot contribute to or repeat ideas of deficit which



abound in newspapers and educational policy documents. Therefore NALA needs to
take advantage of all opportunities to put forward particular messages about literacy.
There is the potential to put forward these messages as part of the writeon student

experience.

7. WriteOn

NALA'’s interactive website www.WriteOn.ie was set up in September 2008 to
support learners in improving their reading, writing and number skills. It allows
learners, either independently or with tutor support, to complete Level 2 and Level 3
accreditation in literacy and numeracy. The WriteOn site was originally designed
with independent, individual learners in mind (NALA 2010).

WriteOn is primarily an accreditation and recognition of prior learning tool. It was
designed to comply with the requirements for accreditation. It was set up at a time
when LLN learners struggled to access accreditation for LLN. This aspect of
WriteOn continues to fulfil this need for LLN learners. But this is only part of the
potential of WriteOn. We know that 90% of WriteOn users do not use the site for
accreditation. Therefore, the learning experience for these learners could be
improved. For many learners then, the purpose of using WriteOn may be to become
expert in using a more formal literacy and numeracy in order to feel more confident
generally, become involved in the local community, progress to further learning or
employment or support their children at school. For these learners, who do not wish
to gain accreditation, different content could well be made available which more
readily meets their immediate literacy and numeracy needs. Or, the very useful
teaching content that is available, for example, within resources.ie, could be more
usefully signposted and re-packaged to enable greater ease of access. The videos
in particular provide important learning points which contextualise or situate what is

being taught. This would go some way towards supporting a social practice model.



Engagement and explanation across Levels 1, 2, 3, 4.

When prospective students first visit the WriteOn interactive website the choices they
have are: to listen to a video, check out Level 1 or get a password. (See screen shot
1 below) While there is some explanation of what the site is about, the majority of the
video is spent discussing passwords and stressing the importance of having,

keeping and always using a password. There is no explanation of what Level 1
might mean or why this is a useful activity. Given that this is a critical opportunity in
engaging learners, this first introduction is potentially off putting for some. Most
internet users have expectations of the websites they use. It would seem reasonable
to have a menu which more readily mirrors most websites which learners use and

which provides more explanatory information, in spoken and written formats.

= => C A | [ writeon.ie/nala/student/login_new.jsf?1438468944000 o % =

‘ Write On N AEA ’

helping you improve your reading, writing and number skills

W | would like a new Password l

| @ Hi, my name is Aine.
To use this website you need
}  a password. But you can check out
Level 1 before getting a password

if you like by clicking on the button
to the left.

Aisineacht NaisiGnta Litearthachta
Investing in do Aosaigh
your Future

Screen shot 1
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[ — . S — - . - [ES ==
L I vriteoniie - AVG Yahoo & X Login I

C A | [ writeon.ie/nala/student/login_new.jsf?1438468944000

- Write On NA

helping you improve your reading, writing and number skils

>

Skip Intro >>

Screen shot 2

Looking at screen shots 1 and 2 above shows how different the website is from the
writing.ie website; Livemocha and Learn my way websites. These websites have
extensive choices which allow users to be more in control of where and how they
navigate. The limited choices as well as the lack of information presented to users
on writeon does not provide learners with a visually obvious structure. If learners do
listen to the video from the Help menu on Level 1, the content does not attempt to
build on what learners might already know in particular contexts of their everyday
lives. The Level 1 content itself, in the Getting Started unit, (See screen shot 7
below) focuses on an atomised notion of literacy with an emphasis on the alphabet
and phonemes rather than a more language experience approach. Getting Started
is the obvious place to begin to engage with learners and introduce key messages
from the guidelines which could support learners to understand how they learn; how
they might use literacy and numeracy already across all areas of their lives; how
their dispositions might have an impact on their learning and why the ‘fault’ does not

lie with them.
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Sign in

*d INKWELL

Are pou ;(namu’nﬂ of writing atesteeller? We can help!

"‘? writinge

Members Courses G Events For Readers

Ireland's only

magazine dedicated Design for

to the world of WRITERS

books in Ireland

Magazine Resources

NRITING.IE

The Writing.ie Short Story Of  Leam. connet.

Promote. Excel. e ,

Screen shot 3: Home screen from writing.ie
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Member Sign In

Free Online Language Learning Create an Account

L hwcym, English v

®

F.. &
& Join Explore
Explore the world through practice and

conversations — with millions of people from
over 190 countries

Learn

Leam to actually speak a new language (or
two). Trust us — you can do it!

Registration, online language lessons, and
access to native speakers for FREE

Livemocha Community | Submitting Exercises
| Who's in the Community?

Languages | Methodology Join today for FREE!

The Future of Livemocha is Here!
We've recently updated the Livemoc ha language-learning experiencel

Log In or Sign Up now to see what's new!

From our Blog How it Works

O 10 English Words Gleaned from the Irish Language ° ° Learning with the Livemocha Community °
311/2015 The Livemocha community is made up of language

Written by Miranda Gonzalez In the United States, March
17th is often celebrated by drinking green beer and pinching
anyone who's forgotten to wear something green. It's called
St. Patrick’s Day, and it began as a solemn religious
holiday in Ireland. When Irish immigrants came to the
United States, the day began to take on ad

enthusiasts: teachers, language experts, other language
leamers, and native speakers proud of their language and
heritage. Community members help each other leam in a
myriad of ways: they leave comments in response to
practice exercises, build mini-essons within exercise
feedback, have practice conversations via text, video or

audio chat, provide language practice and culture tips, and
give much-needed encouragement

R

Community Products About More Info...
Blog Premium Solutions About Us Help

Privacy Policy

= &

About the Community Languages Jobs

Community Members Contact Us Terms of Service

©2015 Livemocha. Al Rights Reserved

Screen shot 4 Livemocha language learning website

G Learn My Way - making o x \ Q) wwwsheppardsoftwar (E=fad ™

« C A | [ www.learnmyway.com/subjects/online-basics?gclid=CjOKEQjwo7auBRCOtoqn_s-G7aMBEIQAXAINTERZ-4v_yWIGAYYRA1r311xhjTMY9kdd BeQfOMzX_ccaAjhn8P8t 3¢ q] =

_ in Create an account =

[ ome | Getrency | Gotared | Loammors | whatnwcs |

You are here:  Home » Subjects  » Online Basics

Online Basics @
making online learning easy ‘Welcome to Online Basics! This package will help you get to grips with using computers

and the internet. The short package of courses covers how to search and explore the

internet, keep in touch with email, and use public services online - all while being safe and

. 1
Helping others to securet

get online?
Qur short Digital Champien

Courses included

course provides top tips on i i ine - i H
espiny and sappodting paople Public services online - the basics > Reg|sie|ﬁ !o
fo get enline start Online
m Using email bl Basics
Using online searches >
Having trouble Using the Internet Safely >

getting online at
home?

By answering a few simple
questions we'll be able to
advise you on the best setup
for you.

External resources

BBC Webwise - Using the web [

=1
‘

GCF LearnFree - Internet Basics

Screen shot 5 Learn My Way It learning website
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There is also an opportunity at this stage in the learner’s journey to get across some
of the key messages from the guidelines and to nurture and acknowledge those
learners who have had negative prior experiences of learning. We know from
research (NALA 2010) that,

‘the most prevalent barrier to engagement with literacy is dispositional. This is
when a person’s outlook and attitude are embodied in feelings of low esteem,
self-deprecation and the associated reluctance to be exposed to the
embarrassment and stigma associated with unmet literacy needs’

(Hegarty and Feeney 2010 p15).

It would be helpful, at the introductory stage on the website, to explain to learners
that wanting to develop their confidence and skills in particular aspects of reading,
writing and number does not mean that they have difficulty with all of the basics. The
guidelines stress the importance of emphasising the wealth model as opposed to the
deficit model and aims, ‘to help students to realise their own strengths and
knowledge’. (NALA 2012 p16) This approach is not facilitated by writeon content

throughout the learner journey.

It might be helpful for learners if screen shot 1 was not the first page of the website,
but rather was viewed after learners had logged in/signed in to the learning part of
the site and had already gleaned some understanding of WriteOn; what the site was
about; what the philosophy is which underpins the site; how best to prepare for
learning on the site; tried out some sample activities; undertake an introductory
module, for example, ‘Getting Started’ which might include key terminology and

some sample literacy and numeracy activities.
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J'E how to resize yourbrove: X The National Adult Literac x ] NaleResources x V[ NalaResources x Y [} wwwniace org.uk/misc/S| % \ [N shopiiaceorg uk/medial X \\ u‘@@@u

€ C A [ www.writeon.ie/nala/student/index2.do?level=1 [k % N4 =
o
. &
@ write On1 ik
helping you improve your reading, writing and number skils
You are logged in as TEST Log out
=)
Options
« There are 26 letters in the alphabet.
-

@Wabcdefg t\@’-

@hijklmnoop

dq FSs t uv

Ow x vy z

Level 1:Getting started:The English Alphabet

Screen shot 6 Getting Started Level 1
J'E how to resize yourbrove: X The National Adult Literac x L] NalaResources x V[ NalaResources x Y [ wwwniace org.uk/misc/s| % \ [N shopiiaceorg uk/medial X \\ h‘@@@u

€« C A  [) www.writeon.ie/nala/student/index2.do?level=1 (ke % Ny =

- Write On1 NA&

helping you improve your reading, writing and number skills

You are logged in as TEST Log out
)
Options

«§ There are 44 sounds in English.
 Each letter has one or more sounds.

< egg
<% evening

«§ Letters come together to make more sounds.

% bend
« blend

mECOCn

Level 1:Getting started:Sounds of the English Language

www.writeon.ie/nala/htmi5/units/L1_GS2_Family_School/index.htm|?20150416b# v

Screen shot 7 Getting Started Level 1

The inclusion of video clips at Level 1 is most welcome and these videos not only
provide variety of approach but actually demonstrate and teach activities to students,
albeit that the content on vowels and consononts and the use of ‘magic €’ might
more easily be introduced further into the level.

The content on Quantity and Number; Pattern and Relationship; Shape and Space,;
Data handling and Problem Solving attempt, as well as introduce, actual teaching

with the use of videos. However, addressing issues of ‘affect’ at this level could
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begin to combat those negative emotions associated with maths, which research

(Evans 2000) shows many adults share.

T3 how to resize your browst X The National Adult Lit= 41 % \C ] NalaResources % U [ NalaResources %\ [ wwwiniace.orguk/misc/S!. % ¥ [} shop.niace.org.uk/media/ % Y )
€« C A [ www.writeonie/nala/student/index2.do?level=1 By q] N =
@ ¥,
Write On1 NALA
helping you improve your reading, writing and number skills
You are logged in as TEST Log out
Yhint] (Cg) (=)

«# Watch this video about letter sounds.

=D x>

Level 1:Getting started:Sounds of the English Language

Levels 2 and 3

Learning content at these levels is based on the specific learning outcomes which
are set out in the 26 national awards which learners are able to work towards. A
learner’s online lesson plan shows a roadmap of learning outcomes that contribute to
the final reward.

The learner can click on any learning area to proceed with assessment questions
and move along the ladder towards level completion. The courses are delivered in
the form of online exercises and 16 online work books that take learners through
real-world examples to apply the skills being learnt. The primary themes through
which the content is taught are family, health, sport & leisure, work, money and

technology.

The modules available at level 2 are:

Reading

Writing

Speaking and listening
Quantity and number
Pattern and relationship

16



Shape and space

Data handling

Quantitative Problem solving
Setting Learning goals
Personal Decision Making
Using Technology
Computer Skills

and at level 3 the modules include:

e Mathematics;

e Application of number

e Functional mathematics

e Communication

e Personal and Interpersonal Skills
e Personal Effectiveness

e Self - Advocacy

e Event Participation

e Computer Literacy

e Digital Media

e Internet Skills

e Career Preparation

e Health and Safety Awareness
e Managing Personal Finance

Whereas at Level 1, there is a Getting Started module, this is not available at levels
2 or 3 even though learners accessing WriteOn for the first time, might start at Level
2. Given that level 2 and level 3 provide recognition of prior learning and the
opportunity to develop and accredit learning, it is perhaps not surprising that the
content is very tightly tied to learning outcomes linked to the qualifications. While the
successful completion of the quality assured content enables learners to achieve a
nationally recognised qualification at Level 2 or 3, it is very much accrediting prior
learning rather than providing content through which learners, with spiky profiles, are
taught all the content to succeed at either levels. Indeed, there are few examples of
content being taught and the links to resources to support learning on Resources.ie
are not easily accessed.

Nor is there any easily accessible explanation for why there are three different types
of maths to choose from and what the differences might be between the three.
Whereas learners who use WriteOn as part of a blended learning programme are

supported to access the site, fully independent learners would struggle to understand
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how to address their learning needs at both these levels. The relatively gentle
introduction at level 1 would not prepare them for level 2 nor the step change from
level 2 to level 3, especially in maths. Moving between the topics is also not readily

apparent with instructions to do this ‘hidden’ within the site.

No obvious link was made between the results of my initial assessment in reading
and the units | was subsequently signposted to undertake. Nor, within these units,
were any links made between the formal and the informal contexts, in an effort to
demonstrate to learners, that they use reading strategies across the different
domains of their everyday lives. Having taken the assessment for reading at level 2,
| deliberately made mistakes to see how the learner is then signposted for help. |
was told after my initial assessment of reading that | would be told what | needed to
work on. | was signposted to the unit on using rules. Having completed this unit
correctly, | was then signposted to the unit on reading strategies. However, | was not

told why | was signposted to these units.

£ The National Adult Literacy Agency - Google Chrome =
FHgeney g

{11 |

==

€« Cn www.writeon.ie/nala/student/index2.do?level=2 7 Y

Write On 2
helping you improve your reading, writing

¥ Welcome to this reading unit.

# In this unit, you will learn to use simple rules
and text conventions that support meaning, in the
area of family.

Level 2:Reading:Using rules

Screenshot 8
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€ The National Adult Literacy Agency - Google Chrome o |[&@][=
<~ C A | [) www.writeon.ie/nala/student/index2.do?level=2 g B N =
CHAT [EETY Q
Write On 2 marty50 NALA
helping vou improve your reading, writing and number skils
% Welcome to this reading unit.
£ In this unit, you will learn to use reading
strategies, in the area of family.
Next>>
Level 2:Reading:Reading strategies
Call NALA on 1800
€ The National Adult Literacy Agency - Google Chrome = =
&~ C A [ wwwwriteon.ie/nala/student/index2.do?level=2 b 5 N =
CHAT  EET) Q
Write On 2 martyso NALA
helping wou improve your reading, writing and number skils

We have to fill in forms in our everyday lives. Skim the sentences from different forms. Match the type of form with the
sentence.

Applicants must submit a cover letter

Job application
and a current C.V.

Membership is 50 euroc a month or

Credit card application
500 euro for the whole year.

Please give details of any bank or

Gym membership
building saciety accounts.

[*<<saci ] oy sgain | were>> |

Level 2:Reading:Reading strategies

Call NALA on 1800

Screenshot 10

In the reading strategies unit, students are told to ‘read on’ when reading.

‘When reading, try and look at the rest of the words in a sentence as this will

help you to work out the meaning of some of the longer words.’

This is a helpful reading strategy for learners. However, what is missing at the
beginning of this unit, is some explanation for students which engages them in

understanding the usefulness and importance of using reading strategies. A couple
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of sentences about the different ways of reading (skimming, scanning, detailed
reading) when and why they are used and encouraging learners to reflect on which
type of reading strategies they currently use, would be helpful here too. There are
many examples of this type of omission at levels 2 and 3.

At the heart of these issues with WriteOn is the fact that it is primarily addressing the
need to provide recognition of prior learning rather than teach students about reading

strategies or other developments from a social practice perspective.

Next steps

The purpose of this review, as stated at the beginning of the discussion paper, is to
determine whether the teaching and learning content of the WriteOn website is ‘fit for
purpose’, that is, does it meet the needs of learners who currently use or will use the
site and to what extent does it support the philosophy underpinned by the NALA
guidelines. For those learners, currently ten percent of users of the site, who wish to
gain accreditation of their prior learning, then the answer is yes, it is fit for purpose.
WriteOn is an excellent recognition of prior learning tool and empowers learners by
providing much needed opportunities to systematically achieve nationally recognised
qualifications in literacy, numeracy and ICT at levels 2 and 3. It aligns with the
guidelines in terms of providing learners with the right to choose their learning
location and learning time. It overcomes the barriers of transport, childcare costs,
and potential stigma. It further supports access from adults who may be otherwise
excluded from similar programmes due to their socio-economic circumstances. In its
current format WriteOn is less able to support a social practice perspective and
challenge the deficit model of LLN. There is scope however, to improve the content
to provide opportunities for greater engagement and explanation for learners to
support them in better navigating the site as well as recognising the wealth of
experience they bring to the learning process. Currently almost ninety percent of
WriteOn users do not seek accreditation through the site. It is outside the scope of
this internal discussion paper to investigate the detailed reasons and motivations of
these learners in using WriteOn. Given that a substantial number reject using the
site as an accreditation tool, it would make sense to provide LLN learning

opportunities which are different from those designed to accredit prior learning and
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which seek to provide a less atomised and more ideological model of LLN teaching

and learning.

Whichever way this is achieved, it would need to take into account the following

factors:

Learner motivation — what learners want and why

Clarity of purpose in terms of the ‘curriculum offer’

Differentiation of learning opportunities — ‘bite-size learning’, stand-alone
chunks, as well as more in-depth learning opportunities

Progression — bridging modules between levels

Meeting the needs of different cohorts of learners

Managing learner expectation in relation to navigating the WriteOn site as well
as what can be achieved

A focus on learners’ funds of knowledge — the wealth model

A focus on learning to learn

Learner feedback and review to inform content
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WriteOn Action Plan

of learning.

Summarised finding Recommendation Target
1. The student experience on WriteOn (RPL) | Identify opportunities to develop 1. Develop the home page on WriteOn to make it more student friendly. This will
could be enhanced through additions to WriteOn content to support greater include how the site works; that it's free; who it’s for etc.
the content. student engagement. 2. Change the site navigation for learners to help them access the site more
easily, at each level.
3. Include short pieces of text which explains students’ current uses of literacy and
numeracy (social practice model) at each level.
Outcome in 2017: Navigation and login to be updated as part of a new system update scheduled for 2018/2019
2. Create new content for non-accredited Provide students with the option to 1. Create separate space on the WriteOn site where non accredited learning can
learning which could be used by all access content which is part of a take place.
learners. non-accredited offer, from the home | 2. Show how non-accredited learning links to RPL on WriteOn.
screen.
Outcome in 2017: Non-accredited learning space created for Preparing for Level 3 content. The option to make content ‘searchable’ so that non-accredited
learning can happen is listed as part of a system update.
3. Students would benefit from having Prioritise areas for development of 1. Liaise with appropriate staff and students to determine content suitable for
bridging models to support progression bridging modules. ‘bridging modules’.
between levels, especially in mathematics 2. Review content of WriteOn resources.ie and determine what can be used to
and communication. support ‘bridging modules.’
3. Produce new content if needed.
Outcome in 2017: New Preparing for Level 3 content created for maths and communications.
4. Enhance the content of WriteOn through Make the content on WriteOn 1. Review the content available on WriteOn resoruces.ie to ascertain how it could
the use of WriteOn resoruces.ie resources.ie more accessible to be more widely used to support accredited and non-accredited learning.
students to support ‘bite-size’ chunks | 2. Ensure that students using the site can access this content.




Outcome in 2017: Resources linked within content pages in the new Preparing for Level 3 level. Further work on linking content is part of a new system

update.

Improve the content on WriteOn to better
support particular groups of students, e.g.
ESOL, workplace literacy and numeracy,
literacy and numeracy for particular
occupations.

Match content to specific students’
needs.

1. Liaise with appropriate staff and students to determine content to support
identified groups of learners.

2. Assess which content from WriteOn resources.ie could be used for the
identified groups of students.

Outcome in 2017: With the information of Fetchcourses.ie there is scope to provide new programme offerings tailored to specific groups and to make

resources available as part of this.

Make a WriteOn app available initially for
non-accredited learning.

Move forward with current technology
to increase accessibility for students
to non-accredited learning.

1. Design app for use on mobile phone and tablet which could engage learners
with WriteOn site.

Outcome in 2017: The website has been tested for app and mobile phone use and works on various operating systems. Further development of a native app
can be part of the system update but would need to happen after the site and content has been fully migrated and updated appropriately.

Resolve issues around accessibility of
WriteOn site.

Ensure WriteOn site is fully
accessible to all students.

1. Develop the site to meet W3C WCAG 2.0 standards as recommended by the
Centre for Excellence in Universal Design.

Outcome in 2017: Part of site update

Amend the administration and tutor
interfaces on WriteOn.ie

Make changes to the administration
and tutor interface of WriteOn.ie to
better facilitate tutor and NALA admin
staff and improve reporting
functionality from the site.

1. Liaise with NALA admin staff and tutors around reporting requirements.

Outcome in 2017: The need to provide better data reporting and search queries has been identified and is recommended as part of a system update.













